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Module 2: Six Instructional Outcomes and
Effective Interactive Read Alouds




Group Norms

= Be fully present.

= Actively participate.

= Embrace collaboration.

= Silence cell phones.
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= Team Icebreaker

= Connected, Contextualized Tier | Instruction

= Supporting High Quality Interactive Read Alouds
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Objectives

= WHY: Understand how the Read to be Ready Literacy
Instructional Outcomes and the Vision for Reading
Proficiency connect to instruction within a strong literacy
block

= HOW: Be able to connect how to support contextualized
literacy learning opportunities based on the reading vision,
literacy outcomes, and tools for effective interactive read
alouds

= WHAT: Be able to identify what creates an effective read

aloud experience and where supports might be needed for a
teacher to strengthen this outcome
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Team Icebreaker: Nameplates

= Create a name tent using a combination of seven letters
and numbers that reflects a personal depiction of yourself.
Write your name on the other side of the tent.

= Prepare to share with the group:
— Name
— District and role
— Nameplate explanation
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Accessing Complex

Text for All Students




Literacy Framework

1. Turn to Handout 1.

2. As you read independently the Literacy Framework document,
highlight the main words that pop out to you from each section.

3. Using the First Turn, Last Turn structure at your table, the
person with the shortest hair begins by saying a highlighted
word. Without cross-talk, go clockwise around the table with
each person at the table giving a sentence-long connection.
The person who started first, then offers one sentence including
reasoning for choosing that word in connection with the
reading.

4. Continue the process with each person to the left of the
previous starting speaker.
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Connected, Contextualized Instruction
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Vision of Proficient Reading

OBOS

Accurately, Strategically Construct Develop Build

fluently, and employ interpretations  vocabulary knowledge
independently comprehension and arguments about the world
read a wide strategies to through

range of analyze key speaking and

content-rich, ideas and writing

age- information

appropriate,
and complex
texts
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Vision of Proficient Reading Jigsaw

*Number off from 1 to 4 at your table.

*Everyone reads Introduction and Vision for Reading
Proficiency stopping at Integration of Academic Standards.

*Then, divide the remaining reading at your table using the
following:

*Person 1: Read Integration of Academic Standards section
*Person 2: Read Access to Text section

*Person 3. Read Effective Instruction section
*Person 4. Read Learning Environment section
*Upon my mark, please take 2 minutes each to summarize

the important elements of your section with person 1
beginning. Person 4 will be the time keeper.
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MAKING MEANING FROM TEXT

Rich Tier | Core

adadedad™

.Education

Adapted from McTighe, 2013



MAKING MEANING FROM TEXT

Access to Text Effective Instruction Learning Environment

Rich Tier | Core

DDsn oD mm) | Do

Authentic Authentic Authentic
Task Task Task
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MAKING MEANING FROM TEXT
Rich Tier | Core

Access to Text Effective Instruction Learning Environment

Unit Focus
Deep study of a topic/concept * Integration of content
Standards-driven * Includes multiple texts and media
Knowledge building focus » Connected evidence of learning

Enduring goals and learning outcomes * Rich, authentic task

Do o Do

Authentic Authentic Authentic
Task Task Task

.Education

Adapted from McTighe, 2013



MAKING MEANING FROM TEXT
Rich Tier | Core

Access to Text Effective Instruction Learning Environment

Lesson Areas of Focus that Integrate Instructional Outcomes
Strategically build knowledge over time » Support foundational skills
Include different modes of reading * Integrate speaking, listening, and writing
Focus on text within the set/unit * Guide students toward unit goals

Provide differentiation for Tier | * Include relevant formative assessments

DD n. )| Domm

Authentic Authentic Authentic
Task Task Task

.Education Adapted from McTighe, 2013



Integrating the Instructional Outcomes

within the Unit

Unit Text Set

QDB

DEMONSTRATION SHARED GUIDED PRACTICE INDEPENDENT
(Teacher Modeling) DEMONSTRATION (Student Practices PRACTICE
(Joint Practice) Under Teacher (Independent Use)
Guidance)
Accessing complex Accessing on-grade Guided reading and Independent reading
texts through level texts through instructional-level texts and reading
interactive read alouds shared reading conferences

Teaching foundational  Teaching foundational = Teaching foundational = Teaching foundational
skills through reading skills through reading skills through reading skills through reading
and writing and writing and writing and writing

\ }
|

Responding to texts through interactive speaking and writing activities

Routman, 2004



Connected, Contextualized Instruction

Integrated Model of Literacy Instructional Components Semantic Feature Analysis

All instructional components should occur daily and throughout the day, integrated across the curriculum including when teaching
the English Language Arts and when teaching academic content (e.g., science, social studies).

Instructional Primary Gradual Text level Essential Classroom Embedded
Emphasis Purpose Release of Instructional Organization Formative
Responsibility Practices Assessments
Accessing Extend students’ Teacher led with Above Focus on higher- Whole class, small Observations and
Complex Texts | knowledge and pauses during instructional order discussion of groups; flexible note taking
through comprehension of read alouds for level, content rich | text content and grouping
Interactive complex texts, students to apply | and age vocabulary, including | depending on
Read Alouds demonstrating skills & strategies | appropriate academic purpose
strategies supporting that were vocabulary. Provide
comprehension and modeled. opportunities to

word learning.

draw students’
attention to print
features and text
information.

Accessing On-
grade Level
Texts through
Shared Reading

Demanstrating use of
foundational skills,
comprehension
strategies and use of
text features to
support
comprehension and
knowledge building.

Shared reading of
texts with teacher
taking the lead
and providing
strategic
involvement (with
scaffolds) of
students’ reading
or rereading text
segments and
applying targeted
skills and
strategies.

Instructional ar
independent
level, content rich
and age
appropriate.

Maodeling use of skills
and strategies while
reading texts and
scaffolding student's
application. Moving
students to
independence with
targeted skills and
strategies, while
emphasizing
comprehension and
vocabulary
development.

Whole class or
small group,
flexible grouping
depending on
purpose.

Observations and
note taking




So what if students still struggle

beyond Tier I?

Marzano (2004) shares four questions that focus the work of the
learning team:

= \What do we want each student to learn?
= How will we know when each student has learned it?
= How will we respond if they already know it?

= How will we respond when a student experiences difficulty in
learning?

Use evidence to:;

Focus differentiation Inform strategic Tier Il Inform intensive Tier Il
during Tier | small group interventions in addition interventions in addition
instruction to Tier | Core to the Tier | Core
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Exploring the Literacy

Block: Interactive
Read Alouds




Interactive Read Aloud: Teacher reads aloud to
groups of students (can be whole class or small

groups). Primary purpose is to extend students
background knowledge and access to complex

concepts.

Content/Instructional Instructional Tasks
Preparation Focus

In what areas do you
anticipate teachers will
need extra support?

What stands out as you
read this section?
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Interactive Read

Aloud Video




Interactive Read Aloud Video

= What made this an effective read aloud experience?
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10.

Supporting High Quality Read Alouds

Guide to Planning Repeated Interactive Read Alouds
that Support Close Analytic Reading

. Select a high-gquality and content-rich text. Analyze it for its qualitative and quantitative

complexity.
Analyze the content of the text; identify the most important information, ideas, and

meanings for students to comprehend.

Ask yourself: if students deeply understand this text and its essential
information/ideas/meanings, what would they be able to say or do? How would they
demonstrate this understanding? Draft potential culminating tasks aligned to the key
information, ideas, and meanings.

Create a series of text-dependent questions that scaffold students to a deep understanding
of the text and its essential information/fideas/meanings. Be sure to seguence questions in a
way that supports literal, inferential, and analytical understanding.

Locate important vocabulary words and language in the text and integrate questions and
discussion that highlight their meaning and significance. |dentify vacabulary words that
might be unknown to students, and determine how you will teach them (implicit,
embedded, or explicit instruction).

Take stock of what standards are being addressed in the series of questions above. Then
decide if any other standards are well-suited for this text. If so, form guestions that align to
those standards. Note: Teachers can begin with the standard(s) in mind before selecting text for
a read oloud, especially if there is a specific instructional standard that needs to be taught or that
students need practice with.

Find the sections of the text that will present the greatest difficulty and craft guestions that
support students in comprehending these sections, These could be sections with difficult
syntax, particularly dense information, tricky transitions, or places that offer a variety of
possible inferences.

Plan places when teacher think alouds| may be needed to clarify the text or assist
comprehension. Plan additional supports, such as anchor charts.

Select and refine one culminating task, based on your ideas from step #2. Double chack
that the text-dependent questions you planned support and scaffold students toward that
culminating task. Refine your questions as needed.

Reflect an the rigor and complexity of the text and the questions you drafted. Determine
how many days of study students will need to deeply comprehend the text and successfully
complete the culminating task. Add in daily tasks that synthesize each read and provide
additional scaffolding toward the culminating task.

- This guide borrowed and adapted from two sources: Achieve the Corg’s Read Aloud Project; Great Hobits, Great Readers:
A Froctical Guide for K-4 Reading by Bambrick-Santoyo, Setdes, and Worrell

What might be
some potential
support areas for
teachers to
iImplement high
qguality interactive
read alouds?



Supporting High Quality Read Alouds

What might be some potential support areas for teachers to
Implement high quality interactive read alouds?

= [ntegration of standards
= Selection of high quality, content-rich, complex text
= Collection of effective resource sets

= Creation of text dependent questions for literal, inferential, and
analytical understanding

= Implementation of impactful vocabulary instruction
= Application of think alouds for meaning-making

= Synthesis of multiple texts

= Creation of authentic culminating tasks

.Education




Interactive Read Aloud

Support Tools




Integration of Standards

Writing
Speaking & Listening

Reading

Language

Cornerstone Foundational Skills

TENNESSEE STATE BOARD OF EDUCATION



Selection of High

Complex Text

Text Complexity Measures

Text complexity encompasses three interdependent measures: qualitative complexity.

quality, Content-ric

Text Complexity: Qualitative Measures Rubric

quantitative complexity. and reader and task demands. INFORMATIONAL TEXTS
*  Quantitatively complex texts provide experience with high-level vocabulary, sentence Text Title. Text Author
length. and word structure that build a foundation in the continuum towards
postsecondary and workforce preparedness. Exceedingly Complex Very Complex Moderately Complex Slightly Complex
s Qualitatively complex texts present interactions with multiple levels of meaning, irregular
y O Organization: Comnections betweenon O Organization: Comections betweenon O Organization: Connections befween some O Organization: Comections befween ideas,
text structures, unconventional language. and other stylistic features that provide a extensive range of ideas, processes or expanded range ideas, processes or ideas or events are implicit or subtle; processes or events are explict and dear;
context for close reading and critical thinking. events are deep, infricate ond often ‘events are often implicit or subtle; ‘organization is evident and generally ‘organization of text is chronological,
In turn, as readers explore both quantitatively and qualitatively complex texts, speaking and TEXT STRUCTURE :;:‘m;:o?;""“'m L ﬁﬂﬁ":ﬁ ;"::;’"gg'x::; secqentol or dwosclogkol sequendicl or easy to predkt
writing skills are addressed as they discover multiple ways to express meaning. spedific traits O Text Features: f used, help the reader
O Text Features: If used, are essential in O Text Features: If used, enhance the navigate and understand content but are
\nderstanding content O Text Features: If used, direclly enhonce. reoder's understanding of content not essentiol to understanding contert.
the reader's understanding of content
A Three-Part Model for Measuring Text Complexity O Use of Graphics: If sed, intricate, O Use of Graphics: If sed, grophic, O Use of Graphics: If used), graphi, pictres,
A5 signaled by the graphic &t right, the Standards extensive grophics, tables, charts, etc, O Use of Graphics: If used, graphics, fobles,  pictures, tables, ond charts,efc. are tables, and charts, etc. e simple and
i = ore extensive are integral to making charts, ete. support or are integrol fo mostly suppl ¥ 2 y the text but
model of text complexity consists of three equally mearing of the text; may provide understonding the text the fext they may support and assist recders in
important parts. information not otherwise conveyed in understanding the written text
1 Q of text thefen
Inthe Standards, qualitative dimensions and
qualitative factors refer to those aspects of O Conventionality: Dense and complex; O Conventionality: Foirly complex; O Conventionality: Lorgely expiictand O Conventionality: Explic, iercl,
text complexity best measured or only contains considerable abstract ironic, contains some abstract, iroric, and for easy to understand with some occasions straightforward, easy to understand
measurable by an attentive human reader, LANGUAGE ond ot figurative languoge figurative languoge forma . .
such as levels of
el & vl MEANINg or purpase. FEATURES O Vocabulary: Complex, generally O Vocabulary: Foirly complex longuoge O Vocab Reader and TaSk ConS]'deratlons
structure, language conventionality and clarity, unfomilir, orchalc, subject-spedific, or that is sometimes unfamilir, orchaic, fomia o yzi f lexi id
and knowledge demands. overly acodemic kanguage; may be subject-specific,or overdy acodemic oode AftET analyzing a text for complexity, consider
2 flly misieod )
2) Quantitative dimensions of text Reader and bl o pposivly miseodey 1. the needs and interests of the reader (your students!), and
complexity. The terms guantitative & Sl o Se;mm&;mm M‘any complex O Senten
- ) Senfence Structure: Mairiy complex sentences with severol subordinate compo i i i i
dimensions and quantitative factors refer to Figure 1 The Standards Modl of Taxt Complaxity ki . = 2. the type of task that will support students in comprehending the text's meaning(s).
those aspects of text complexity, such as word dlouses or phrases ond transifion words;
length or frequency, sentence length, and text cohesion, that are difficult if not impossible for & human sentences often contains multiple concepts ) .
reader to evaluate efficiently, especially in long texts, and are thus today typically measured by | Reader Considerations
ter software. PURPOSE O Purpose: Subtle and intricate, diffiadt to O Purpose: Impiicit or subtle but fairly O Purpos ) . i i . i
compu 3 ) ) determine; includes many theorefical o easy 1o infer; more theoreficol or based «  Will my students enjoy this text? Will they find it engaging?
3) Reader and task considerations. While the prior two elements of the model focus on the inherent obstract elements. abstroct thon concrete
complexity of text, variables specific to particular readers (such as motivation, knowledge, and o What will challenge my students most in this texts? What supports can | provide?
experiences) and to particular tasks (such as purpose and the complexity of the task assigned and the ) ) )
questions posed) must also be considerad when determining whather 3 tex is appropriate for 2 given O Sebject Maller Knowledge: Releson O Sebject Molles Knowledge: Releson O Sebjec
) N N KNOWLEDGE extensive levels of discipline-specifc or moderate levels of discipline-specific o commo. Kk id .
student. Such assessments are best made by teachers employing their professional judgement, theoretical knowledge; ncudes o ronge of  thecretical knowledge; indudesamixof  aiscoi 1@SK Considerations
experience, and knawledge of the subject DEMANDS challenging abstract concepts recognizoble ideas ond challenging inchude )
English Language Arts & Literacy in History/Sodial Studies, Science, and Technical Subjects cbetract coscepts comph = -
ix A < What do you want students to - - 3
Appendix A Research Supporting Key Elements of the Standards O Intertextuality: Many references or O Infertextuality: Some references or O Interte demonstr):ice after reading this +Use the answer to identify which Tennessee
e damta i, Smbosltaaddis e T ) Academic Standards will be the instructional focus
N . of the text and the content of questions about the
i d | lati understanding, academic text
Lexile to Grade Level Correlation vocabulary, fluency, etc?)
Grad Independent Reader Measures
rade — .
25" percentile to 757 percentile Based on dear understandi \
1 Up to 300L of each child's readin ahl'litr;lg *Use the answer to guide the design of instructional
5 200 %9 5000 what aspects of the Egext willr supports so that all the children can access the text
” P independently and proficiently through multiple
3 3301 to 700L likely pose the most challenge readings of the text
| for your children?
4 4451 to B10L
5 565L to 910L T
5 565L 10 1000L +Use the answer to determine how the text "fits” with
7 735010 10650 How is this text best presented a larger unit of instruction. Can the text serve as an
fo to children and how can this "anchor" text? Does the text require background
8 805L to 1100L text be used with other texts? knowledge that could be learned by reading other
9 855L to 1165L \ texts?
10 905L to 1195L
11and 12 940L to 1210L - Retrigved from www.ccsso.org/MNavigating_Text_Complexity




Collection of Effective Text Sets

Creating Text Sets

What is a text set?

Atext set is a collection of related texts organized around a topic, theme, or ling of inguiry. Text sets
are related texts from different genres and media, such as books, charts, maps, informational
pamphlets, poetry, videos, etc.

The purpose of study for 2 given text set is determined by an anchor text. An anchor textis a
complex read aloud texe that introduces the themes and major concepts that will be explored
through the text set. The anchor text is often read aloud to students more than once.

The number of texts in a set can vary depending on purpose and resource availability. What is
important is that the texts in the set are connected meaningfully to each other, build knowledge and
worabulary of a specific topic, and that themes and concepts are sufficiently developed in a way that
promotes sustained interest for students and the desep examination of content.

Blank Text Set

Text Set Title:

Text Set Grade Placement:

Enduring Understandings

Text and Resources
{Indicate in what order the supporting works are to be introduced and taught.)

Title:
Anchor Text Author:

Step One

Identify the The first step iz to identify an anchor text and formulate an overall line of inguiry
Anchor Text ond for the set. This can happen in either order. An educator may first identify an
Formulate o Line anchar text, from which they formulate a line of inguiry for the set OR an

of inquiry for the educator may choose to first identify a topic for a unit of study and then seek
Set aut an anchor text around which to build the set. The maost important part of
thiz step iz that the anchor text be a grade-level complex text that meets the
complexity demands of the Standards and is worthy of the time and attention of
students. Without a rich anchaor text, it is impossible to creste & worthwhilz text

et
Step Two
Step Two: Use Once you have identified the anchor text and lime of inguiry for your set, you can
Dotoboses to usze = variety of databaszes to search for texts. Sometimes you will need to adjust
Research Texts your search terms to find = range of texts on 2 topic. Severzl databases allow

around the Topic you to arganize texts according to quantitative measure
(http:/fwww lexile com/fab/).

Step Three
Step Three: *  Does the text contribute to the students building = body of knowladge
Evaluate Texts for connected mezningfully to the anchar text?

Inciusion in the Set

|z the text worthy of student time and attention?

* Does the text contribute to a3 range and balance of text types and formats in
the overall set?

*  Does the text contain new information that students likely don't already
know?

*  Does the text build beckground knowledge that will help students
comprehend lster texts and experiences?

*  Does the text contain information that is useful in the real world?

* Does the text contain information that is relevant to students’ needs or

interestz? Does it help them answer guestions or solve problems?

Book[s)
1.

2.
Article(s)

3.

4.
Poem(s)

1.

2.
Infographic(s)

3
Supporting Works 4.
Other Media

5

6.

Supporting Works will be introduceditaught in the following order:

Standards

Knowledge Skills

Rich, Authentic Task

- LIst borrowed and moditied from three sources: Guide to Creating Text Sets, retrieved from www.ccsso.org; The importance of content rich
texts to learners and students, retrieved from Oxford University Press English Language Teaching Global Blog; and Informational Text and
Young Children: When, Why, What, Where, and How by Dr. Nell K. Duke


http://www.ccsso.org/

Creation of Text Dependent Questions for

Literal, Inferential, and Analytical Understanding

Creatin

stions for Deep Readin

1.

2

Consider central themes, main ideas, and key supporting details from the text to build into
learning actrvities, including the culminating task.

As you consider the important learning to be obtained, create and sequence questions to build
understanding at the literal, inferential, and analytical levels.
e Literal-Understanding what the text says at a surface level from the key ideas and
details
» Inferential Understanding what the means and how it works from the perspective of
craft and structure of the text
* Analytical-Synthesizing and analyzing the text for deeper meaning with a particular
focus on the integration of knowledge and ideas

Locate the most powerful conversational, general academic, and domain specific words in
the text and integrate questions and discussions that explore their role into the set of
questions above.

Take stock of what standards are being addressed in the series of questions above. Then
decide if any other standards are suited to being a focus for this text. If so, form questions
that exercise those standards.

Consider if there are any other conversational, general academic, and domain specific words
that students that would enhance learning. Build discussion planning or additional questions
to focus attention on them.

Find the sections of the text that will present the greatest difficulty and craft questions that
support students in mastering these sections. These could be sections with difficult syntax,
particularly dense mnformation, and tricky transitions or places that offer a variety of possible
inferences.

Develop a culminating activity around the central themes, main ideas, and key supporting
details identified in #1. A good task should reflect mastery of one or more of the standards,
mvolve writing, and be structured to be done by students independently.

-Downloaded and adapted from hitp://achievethecore.org/page’45/short-guide-to-creating-text-dependent-questions

Steps in Question Planning

Step 1: Structure the discussion to complement the text, the instructional purpose, and the

readers’ ability and grade level.

Category of Description Question Options
Comprehension
Locate and |dentify the main idezs and supporting | #  What is the main idea of this saction?

Recall details; find elements of a story; focus | What detzils did the suthor give about
an small amaounts of text 7
*  Who were the main characters in
2
Integrate and Compare and contrast information ar *  How did [character) feel when
Interpret actions by characters; examine 2 Why did he feel that way?

connections across parts of text;
cansider alternatives to what is
presented in the text; use mental
images

*  What connections can we maks to
events/facts across the text?

®  What similarities and differences do we s=e
with ?

Critique and

Assess text from numerous

* What do you think is the most important

Evaluate perspectives, synthesizing what is read message in this text?
with other texts snd other experiences; | #  How well did the author describe the new
determine what is most significant in a ideas in what you just read?
passage; judge whaether and the extent | & |f the zuthor asked you what she could
to which certain features in the text have done differently or better to help
accomplish the purpose of the text; ather students understand, what would
judge either the likelihood that an you tell her?
event could actually occur or the *  How might [character) behave in the future
adequacy of an explanation in the text based on her experience in this story?
Step 2: Develop discussion questions that require students to think deeply about text.
Discussion Teachers should develop higher-order s Why did ?
Questions questions that encourage students to * Whatdoyouthink 7
think deeply zbout what the text *  If you wers the author 7
means rather than simply recalling *  What does remind you of and why?
details.

Step 3: Ask follow-up questions to encourage and facil

itate discussion.

Follow-up
Questions

Depending on the grade level, this may
the text or pointing to illustrations to

questions should both provide students
text and its meaning more actively, and

support opinions with textusl evidence.

Teachers should ask students to refer .
to the text to justify their answers. .

mean reczlling events and pazzages in .
justify their anzwers. Follow up .
with a model for thinking about the .

help them learn to construct and .

What makes you say that?

‘What happened in the book that makes

you think that?

Can you explzin what you meant when you

said

Do you agres with what

ar why not?

How does what you said connect with what
zlready said?

Let’'s see if what we read provides us with

any information that can resolve

and 'z disagreement.

* What does the author say about that?

said? Why

Step 4: Have students lead structured small-group discussions.

Actrieved anc adapted from Shanahan, T., Callisan, K., Carnere, C, Ouke, M. K, Pearson, P. 0.,
reading comprehension in kindergarten through 3rd grade: & practice guide (NCEE 2010-4038|. Washingtan, DT National Ce

Zchatschneider, C., & Torgesen, 1 (20101 Imgraving
erf cation Evaluation

and Regional Assistance, Instithite of Education Sclences, US. Department of Education. Retrieved fram whatworks.ed gou/publications/ practiceguides.



Implementation of Impactful Vocabulary

Instruction

Teaching Vocabulary through Interactive Read
Alouds

Step 1: Read the text closely and list all of the words that seem likely to be unfamiliar to
students. Focus on the Tier 2 words.

Step 2: Note which words are most significant to comprehending the plot or meaning of the
text.

Step 3: Note which words have meanings that are easily conveyed by the stary's context, such
as through illustrations or dialogue.

Step 4: Note which words have meanings that students can identify with, that are likely to
appear in other texts, or that students are likely to hear in other settings, such as during a
conversation with a parent or while watching a movie,

Step 5: Choose 2-4 vocabulary words from your list that are significant to comprehending the
plot or meaning of the text, with meanings that aren't easily conveyed through context, and
that students can identify with and will encounter in other settings. These are the words you
should teach through explicit instruction.

Step 6: Create “kid-friendly” definitions for the words you'll teach explicitly, determine gestures
that emphasize the words’ meaning, and find visuals that supports students’ understanding of
the words' meaning.

Step 7: Revisit the rest of the words you identified. Determine which words’ meanings can be
conveyed quickly or through context and would be best taught through implicit instruction.
Decide how you will convey the meanings of these words to your students, either by pointing to
an illustration or stating a common synonym. Also, determine which words require explicit
definitions and would be best taught through embedded instruction.

Is this word

What is the best

significant to Is the meaning of Can students Arg SIEEE T ]
. R . . 5 B likely to method for
Tier 2 comprehending this word identify with the . . .
. . encounter this teaching this
Word the plot or conveyed meaning of this . )
; word in other word (explicit,
meaning of the through context? word? ) . .-
text? settings? implicit,
: embedded)?
Word: Visual:

Student-friendly definition:

Sentence (using familiar context):

How the word is used in the book:

Gesture:

- Adapted from 30 Nifty Speaking and Listening Activities by Judi Dodson




Application of Think Alouds for

Meaning Making

Think Aloud Planning

Effective Strategy

Description

Think Aloud Stems

Activating Prior
Knowledge

Students think about what they already
know and use knowledge in conjunction
with other clues to construct meaning
from what they read or to hypothesize
what will happen next in the text. Itis
assumed that students will continue to
read to see if their predictions are
correct.

As | think about this topic, |
know that...

From what | have already read,
the meaning that | am
constructing is...

The author's clues (or ideas)
cause me to predict that...

Questioning

Students develop and attempt to
answer gquestions about the important
ideas in the text while reading, using
words such as where or why to develop
their questions.

| wonder why...
| am curious about...

| am interested in learning
how...

Visualizing

Students develop a mental image of
what is described in the text.

As | read the author's words, |
see...

As | am reading, the pictures
that are forming in my mind
are...

Monitoring, Clarifying,
and Fix Up

Students pay attention to whether they
understand what they are reading, and
when they do not, they reread or use
strategies that will help them
understand what they have read.

One part that left me confused
Was...

One area that | will go back
and reread is...

One strategy that | will use to
help me understand is...

Drawing Inferences

Students generate information that is
important to constructing meaning but
that is missing from, or not explicitly
stated in, the text.

Based on what | know and the
text clues, linfer._

The text evidence and my ocwn
knowledge leads me to think
that...

Summarizing/Retelling

Students briefly describe, orally orin
writing, the main points of what they
read.

My understanding of the text
in my own wards is...

The passage says that...
The main points from my
reading are...

-Retrieved and adapted from Shanahan, T, callison, &, Camriers, ., Duke, N. ¥, Pearson, P. D., Schatschneider, C, & Torgesen, 1. (z010).
Improving reading comprehension in kindergarten through 3rd grade: A practice guide (MCEE 2010-403E). Washington, DC: Mational Center for
Education Evaluation and Regional Assistance, Institute of Education Scences, ULS. Department of Education. Retriewed from

whatworks. ed govy/publications/ practiceguideg




Synthesis of Multiple Texts

Text Synthesis

What | know about the topic..

“Synthesizing
involves
combining new e T e
information with
existing
knowledge to form
an original idea or
interpretation.”
(Harvey & Goudvis, \\ //

2 OO 0) My new thinking based on what | know and the information | have learmed from the resources...




Creation of Authentic Culminating Tasks

Developing Culminating Tasks

Teachers must make purpeseful matches between text, task, and reader.
- Wessling, 2013

Teaching is a means to an end. Having a clear goal helps us educators to focus our planning

and guide purposeful action toward the intended results.
- Center for Teaching, 2015

v 7,
s Remember...
All students need regular practice with rigorous and standards-aligned instructional tasks

that require listening, speaking, and writing. Instructional tasks should push students to think
deeply about a text and to make connections across texts and to the broader world.

What is a Culminating Task?
A culminating task is an instructional activity that students complete after deap study of a text.

The culminating task prompts students to think about the most important meanings presented
in the text and gives them an oppertunity to demonstrate their comprehension.

Culminating tasks help students build critical thinking and textual analysis skills, and give them
meaaningful practice in articulating and defining ideas, supported by evidence, through
speaking, drawing, and writing.

An effective culminating task should:
¢ Support students in comprahending the meaning(s) of the text
s Hinge on a thoughtful prompt that is based on Tennessee Academic Standards
« Provide opportunities to express comprehension through speaking. drawing, or writing
¢ Be appropriately complex
* Betext dependent
+ Bedear - not a “gotcha’
» Require textual evidence
o Pull from complex portions of the text
* Require analysis, synthesis, and evaluation of the text
» Require thoughtful reading and rereading of the text
» Should be a culmination of instruction that sets students up for success

Hess' Cognitive Rigor Matrix & Curricular Examples:

Applying Webb's Depth-of-Knowledge Levels to Bloom’s Cognitive Process Dimensions - ELA

Revised Bloom’s
Taxonomy

Webb's DOK Level 1

Webb’s DOK Level 2
Skills & Concepts

Webb’s DOK Level 3
Strategic Thinking/ Reasoning

Webb’'s DOK Level 4
Extended Thinking

Remember
Retrieve knowledge from long-
term memory, recognize, recall,
locate, identify

Recall & Reproduction

= Recall, recognize, of locale
basic facts, details, events, or
ideas explicit in texts

o  Read words orally in connected
text with fluency & accuracy

Understand

Construct meaning, clarify,
paraphrase, represent, translate,
illustrate, give examples,
classify, categorize, summarize,
generalize, infer a logical
conclusion), predict,
compare/contrast, match like
ideas, explain, construct models

o

Tdentify or describe Merary
elements (characters, setfing,
sequence, efc )

Select appropriate words when
intended i ien is

0

Specity, explain, show relalionships,
explain why, cause-effect

Give non-examples/examples
Summarize results, concepts, ideas

clearly evident
Describe/explain who, what,
where, when, or how

o Define/describe facts, defails,
terms, principles

Wiite simple sentences

o

o

a

Make or logical
predictions from data or texts

Identify main ideas or accurate
generalizations of fexis

Locate information fo support explicit-
implicit central ideas

o

o

o

Explain, generalize, or connecl
ideas using supporting evidence
(quote, example, texd reference)
Identify/ make inferences about
explicit or implicit themes

Describe how word choice, point of
wview, or bias may affect the readers’
interpretation of a text

Wite multi-paragraph composition
for specific purpose, focus, voice,
tone, & audience

= Explain how concepts of ideas
specifically relate to offier content
domains or concepts

o Develop generalizations of the
resuits obtained or sirategies
used and apply them to new
problem situafions

Apply

Carry out or use a procedure in
a given situation; carry out
(apply to a familiar task), or use
(apply) to an_ unfamiliar fask

o

Use language: slmmurer

o

Use context to identify the meaning
of!

or word i
(synonym/antonym) fo defermine.
meaning of words
& Apply ules or resources fo edit
spelling, grammar, punctuafion,
conventions, word use
o Apply basic formats for

documenting sources

Analyze

Break into constituent parls,
determine how parts relate,
differentiate between relevani-
irrelevant, distinguish, focus,
select, organize, outling, find
coherence, deconstruct {e.g., for

o

o

Obtain

oo

Apply a concept in a new context
Revise final draft for meaning or
o of i

using fext features

Develop a text that may be limited fo
‘one paragraph

Apply simple organizational
structures {paragraph, sentence:
types) in writing

o

Apply internal consistency of text
oganization and structure to
composing a full composition
Apply word choice, point of view,
slyle to impacl readers’ iviewers'

interpretation of a text

o

TaentiTy whether speciic
information is contained in
graphic representations (e.g.,
map, chan, table, graph, Tchart,
diagram) or text features (e.g.,
headings, subheadings, captions)
Decide which tex structure is
appropriate to audience and

o

o

Calegorize/compare Werary
elements, terms, facis/details, events
Identify use of literary devices
Analyze format, organization, &
internal text structure (signal words,
transitions, semantic cues) of
different texis

Distinguish: relevant-irelevant

o

o

o lustrate how multiple themes
(historical, geographic. social)
may be interrelaed

o Select or devise an approach
among many altemaives fo
research a novel problem

Analyze information within data sefs
or lexts

Analyze interrelationships among
concepls, issues, problems

Analyze or inferpret author’s craft
(literary devices, viewpoint, or
polential bias) to create or critique a
text

= Analyze mulliple S0UTCeS of
evidence, or mulfiple works by
the same author, or across
genres, time periods, themes

o Analyze complex/abstract
themes, perspectives, concepis

o Gather, analyze, and organize
multiple information sources

o
bias or point of view) purpose information; fact/opinion o Use reasoning, planning, and o Analyze discourse styles
o |dentify characteristic text features; evidence to support inferences
distinguish between texts, genres
Evaluate o Cite evidence and develop a logical = Evaluate relevancy, accuracy, &
SO OO gg:cr::g;“ gmpam and contrast muiiple sources: formation fom
I - ) )
:.“;;I:ﬂ:‘;tgdmmﬁ‘ solution methods: o Apply undersianding in a novel
judge, critique o Verify reasonableness of results wiay, provide argument or
o Jusfify or criigue conclusions drawn justi for the application
Create Brainstorm ideas, concepls, o Generate conj or o fion within cne o Synthesize information across
Reorganize elements into new problems, or perspectives related to based on observations or prior source or text multiple sources or fexds
patterns/structures, generate, a fopic or concept knowdedge and experience o Develop a complex model for a o Articulate a new voice, altemale
hypothesize, design, plan, given situation theme, new knowdedge or

produce

o

Develop an alternative solution

perspective
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